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ObjecUves	
  
Develop	
  ways	
  
to	
  forUfy	
  
output	
  

Develop	
  
language	
  
objecUves	
  

Develop	
  use	
  of	
  
complex	
  texts	
  to	
  
build	
  language	
  

Develop	
  ideas	
  for	
  
fostering	
  

interacUon	
  skills	
  



Review:	
  WIDA	
  Features	
  of	
  Academic	
  Language	
  

Discourse	
  

Amount	
  of	
  speech/wri2en	
  text	
  
Structure	
  of	
  speech/wri2en	
  text	
  
Density	
  of	
  speech/wri2en	
  text	
  
Organiza;on	
  and	
  cohesion	
  of	
  ideas	
  (thinking)	
  
Variety	
  of	
  sentence	
  types	
  

Types	
  and	
  variety	
  of	
  gramma;cal	
  structures	
  
Conven;ons,	
  mechanics,	
  and	
  fluency	
  
Match	
  of	
  language	
  forms	
  to	
  purpose/	
  
perspec;ve	
  Sentence	
  

Word/Phrase	
  

General,	
  specific,	
  and	
  technical	
  language	
  
Mul;ple	
  meanings	
  of	
  words	
  and	
  phrases	
  
Formulaic	
  and	
  idioma;c	
  expressions;	
  colloca;ons	
  
Nuances	
  and	
  shades	
  of	
  meaning	
  

So
ci
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tu
ra
l	
  C
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s	
  



Identify Academic Language (3 levels) 
	
  	
  	
  	
  	
  	
  	
  Excerpt	
  from	
  The	
  Encounter	
  (by	
  Jane	
  Yolen)	
  

	
  All	
  dreams	
  are	
  not	
  true	
  dreams,	
  my	
  mother	
  says.	
  But	
  in	
  my	
  
dream	
  that	
  night,	
  three	
  great-­‐winged	
  birds	
  with	
  voices	
  like	
  thunder	
  rode	
  
wild	
  waves	
  in	
  our	
  bay.	
  They	
  were	
  not	
  like	
  any	
  birds	
  I	
  had	
  ever	
  seen,	
  for	
  
sharp,	
  white	
  teeth	
  filled	
  their	
  mouths.	
  

	
  I	
  leU	
  my	
  hammock	
  and	
  walked	
  to	
  the	
  beach.	
  There	
  were	
  my	
  
dream	
  birds	
  again.	
  Only	
  now	
  they	
  were	
  real-­‐-­‐three	
  great-­‐sailed	
  canoes	
  
floa;ng	
  in	
  the	
  bay.	
  I	
  stared	
  at	
  them	
  all	
  through	
  the	
  night.	
  

	
  When	
  the	
  sun	
  rose,	
  each	
  great	
  canoe	
  gave	
  birth	
  to	
  many	
  li2le	
  
ones	
  that	
  swam	
  awkwardly	
  to	
  our	
  shore.	
  The	
  baby	
  canoes	
  spat	
  out	
  may	
  
strange	
  creatures,	
  men	
  but	
  not	
  men.	
  We	
  did	
  not	
  know	
  them	
  as	
  human	
  
beings,	
  for	
  they	
  hid	
  their	
  bodies	
  in	
  colors,	
  like	
  parrots.	
  Three	
  of	
  them	
  
knelt	
  before	
  their	
  chief	
  and	
  pushed	
  s;cks	
  into	
  the	
  sand.	
  Then	
  I	
  was	
  even	
  
more	
  afraid.	
  

	
  Our	
  chief	
  said,	
  "We	
  must	
  see	
  if	
  they	
  are	
  true	
  men."	
  So	
  I	
  took	
  one	
  
by	
  the	
  hand	
  and	
  pinched	
  it.	
  The	
  hand	
  felt	
  like	
  flesh	
  and	
  blood,	
  but	
  the	
  
skin	
  was	
  moon	
  to	
  my	
  sun.	
  

Content Objective: Describe	
  	
  
in	
  depth	
  a	
  character,	
  seXng,	
  or	
  	
  
event	
  in	
  a	
  story	
  or	
  drama,	
  	
  
drawing	
  on	
  specific	
  details	
  in	
  	
  
the	
  text	
  (e.g.,	
  a	
  character’s	
  	
  
thoughts,	
  words,	
  or	
  ac;ons).	
  



Content Objective: Describe	
  in	
  depth	
  a	
  character,	
  seXng,	
  or	
  	
  
event	
  in	
  a	
  story	
  or	
  drama,	
  drawing	
  on	
  specific	
  details	
  in	
  the	
  text	
   

Identifying the Most Important Language Demands in a Lesson 

Sentence:  
Only now they… 
beings, for they… 

Most Important Academic Language Demands 
(figuratives; use examples), (, for they), symbol, point of view 

Texts 
short story 

Tasks 
discussion, pair-share, exit tix 

Discourse:  
(figuratives; 
perspective) 

Word/Phrase:  
great-­‐winged	
  birds 

(use examples) (complex sentenc) 
symbol	
  
point	
  of	
  view 



Create	
  Language	
  ObjecUves	
  from	
  Demands	
  

Students	
  will	
  be	
  able	
  to	
  (	
  skill	
  or	
  func1on	
  )	
  	
  	
  	
  	
  	
  

using	
  (	
  specific	
  language	
  	
  )	
  
in	
  a	
  (	
  	
  type	
  of	
  ac1vity	
  	
  	
  ).	
  

Students	
  will	
  be	
  able	
  to:	
  Describe	
  in	
  depth	
  a	
  character,	
  
seXng,	
  or	
  event	
  in	
  a	
  story	
  or	
  drama,	
  drawing	
  on	
  
specific	
  details	
  in	
  the	
  text	
  	
  

using	
  (figuraUve,	
  for	
  example),	
  complex	
  sentence	
  with	
  
(-­‐-­‐-­‐,	
  for…),	
  and	
  (symbol,	
  point	
  of	
  view,	
  in	
  his	
  eyes)	
  

in	
  a	
  discussion	
  with	
  a	
  partner,	
  on	
  a	
  graphic	
  organizer,	
  
and	
  on	
  an	
  exit	
  Ucket.	
  



Core	
  PracUce	
  Frame	
  

Using	
  Complex	
  Texts	
  

Modeling	
  
Academic	
  
Language	
  

Making	
  
Academic	
  
Language	
  

Understandable	
  

Guiding	
  
Academic	
  
Language	
  
Learning	
  

Aligning	
  &	
  Designing	
  Academic	
  
Language	
  AcUviUes	
  



Building	
  Comprehension:	
  “Close”	
  Reading	
  
The	
  Great	
  Depression	
  	
  

	
  The	
  crash	
  of	
  the	
  stock	
  market	
  on	
  October	
  29,	
  1929,	
  	
  
signaled	
  the	
  beginning	
  of	
  the	
  era	
  known	
  as	
  the	
  Great	
  Depression.	
  	
  
The	
  underlying	
  causes	
  of	
  the	
  Great	
  Depression	
  included	
  over-­‐
produc;on	
  in	
  industry	
  and	
  agriculture,	
  unequal	
  	
  distribu;on	
  of	
  
wealth,	
  risky	
  banking	
  prac;ces,	
  manipula;on	
  of	
  the	
  stock	
  market	
  	
  
by	
  unscrupulous	
  investors,	
  and	
  the	
  use	
  of	
  consumer	
  credit	
  for	
  
purchases.	
  

	
  During	
  the	
  1930s,	
  many	
  people	
  were	
  out	
  of	
  work,	
  and	
  
those	
  who	
  had	
  invested	
  in	
  the	
  stock	
  market	
  lost	
  all	
  of	
  their	
  money.	
  
Factories	
  closed	
  down.	
  Families	
  lost	
  their	
  homes.	
  People	
  stood	
  in	
  
lines	
  to	
  get	
  free	
  food.	
  In	
  the	
  Great	
  Plains,	
  a	
  drought	
  las;ng	
  eight	
  
years	
  combined	
  with	
  over-­‐cul;va;on	
  to	
  create	
  the	
  Dust	
  Bowl.	
  	
  It	
  	
  
was	
  very	
  difficult	
  to	
  grow	
  anything,	
  and	
  many	
  lost	
  their	
  farms.	
  	
  
Due	
  to	
  overproduc;on	
  and	
  surpluses,	
  the	
  prices	
  for	
  wheat	
  became	
  
so	
  low	
  that	
  farming	
  the	
  land	
  was	
  no	
  longer	
  worthwhile.	
  What	
  was	
  
happening?	
  What	
  had	
  become	
  of	
  the	
  carefree	
  prosperity	
  of	
  the	
  
previous	
  decade?	
  	
  

	
  The	
  United	
  States	
  was	
  going	
  through	
  a	
  depression.	
  A	
  
depression	
  is	
  a	
  reduc;on	
  in	
  ac;vity,	
  amount,	
  quality,	
  or	
  force.	
  The	
  
Great	
  Depression	
  in	
  American	
  history	
  was	
  a	
  period	
  of	
  low	
  economic	
  
ac;vity	
  that	
  was	
  marked	
  by	
  rising	
  	
  levels	
  of	
  unemployment.	
  	
  	
  

A	
  close	
  reading	
  quesUon:	
  

•  	
  Uncovers	
  key	
  details,	
  concepts,	
  
arguments,	
  or	
  evidence	
  in	
  the	
  text.	
  

•  	
  Prompts	
  students	
  analyze	
  how	
  
sentences	
  relate	
  to	
  one	
  another.	
  

• Prompts	
  students	
  to	
  consider	
  why	
  the	
  
author	
  chose	
  to	
  use	
  certain	
  paragraphs,	
  
sentences,	
  phrases,	
  or	
  words.	
  

•  	
  Prompts	
  students	
  to	
  infer	
  unclear	
  or	
  
uncertain	
  parts	
  of	
  the	
  text.	
  

1.   Why	
  was	
  farming	
  
no	
  longer	
  
worthwhile?	
  	
  

2.   Why	
  does	
  the	
  
author	
  use	
  several	
  
short	
  sentences	
  in	
  
paragraph	
  2?	
  

3.   Why	
  does	
  the	
  
author	
  use	
  the	
  
term	
  underlying?	
  

4.   Do	
  you	
  think	
  the	
  
author	
  is	
  trying	
  to	
  
teach	
  us	
  any	
  
lessons	
  in	
  the	
  
second	
  sentence?	
  



“Far	
  Reading”	
  Defining	
  the	
  Depression	
  	
  
	
  The	
  crash	
  of	
  the	
  stock	
  market	
  on	
  October	
  29,	
  1929,	
  	
  

signaled	
  the	
  beginning	
  of	
  the	
  era	
  known	
  as	
  the	
  Great	
  Depression.	
  	
  The	
  underlying	
  
causes	
  of	
  the	
  Great	
  Depression	
  included	
  over-­‐produc;on	
  in	
  	
  
industry	
  and	
  agriculture,	
  unequal	
  	
  distribu;on	
  of	
  wealth,	
  risky	
  	
  
banking	
  prac;ces,	
  manipula;on	
  of	
  the	
  stock	
  market	
  by	
  unscrupulous	
  investors,	
  and	
  
the	
  use	
  of	
  consumer	
  credit	
  for	
  purchases.	
  

	
  During	
  the	
  1930s,	
  many	
  people	
  were	
  out	
  of	
  work,	
  and	
  those	
  who	
  had	
  
invested	
  in	
  the	
  stock	
  market	
  lost	
  all	
  of	
  their	
  money.	
  Factories	
  closed	
  down.	
  Families	
  
lost	
  their	
  homes.	
  People	
  stood	
  in	
  lines	
  to	
  get	
  free	
  food.	
  In	
  the	
  Great	
  Plains,	
  a	
  drought	
  
las;ng	
  eight	
  years	
  combined	
  with	
  over-­‐cul;va;on	
  to	
  create	
  the	
  Dust	
  Bowl.	
  	
  It	
  was	
  
very	
  difficult	
  to	
  grow	
  anything,	
  and	
  many	
  lost	
  their	
  farms.	
  Due	
  to	
  overproduc;on	
  
and	
  surpluses,	
  the	
  prices	
  for	
  wheat	
  became	
  so	
  low	
  that	
  farming	
  the	
  land	
  was	
  no	
  
longer	
  worthwhile.	
  What	
  was	
  happening?	
  What	
  had	
  become	
  of	
  the	
  carefree	
  
prosperity	
  of	
  the	
  previous	
  decade?	
  	
  

	
  The	
  United	
  States	
  was	
  going	
  through	
  a	
  depression.	
  A	
  depression	
  is	
  a	
  
reduc;on	
  in	
  ac;vity,	
  amount,	
  quality,	
  or	
  force.	
  The	
  Great	
  Depression	
  in	
  American	
  
history	
  was	
  a	
  period	
  of	
  low	
  economic	
  ac;vity	
  that	
  was	
  marked	
  by	
  rising	
  	
  levels	
  of	
  
unemployment.	
  	
  	
  

Using	
  Complex	
  Text	
  to	
  Develop	
  Disciplinary	
  Discourse:	
  

2.	
  	
  	
  	
  What	
  quesUons	
  will	
  
this	
  text	
  answer?	
  

3.	
  	
  	
  What	
  is	
  the	
  
author’s	
  
purpose	
  for	
  my	
  
reading?	
  
Teacher’s?	
  

4.	
  	
  	
  What	
  thinking	
  
will	
  I	
  need	
  to	
  do?	
  	
  
What	
  language	
  
describes	
  it?	
  

5.	
  	
  	
  	
  How	
  can	
  I	
  
organize	
  and	
  
remember	
  the	
  
informaUon?	
  

1.   What	
  type	
  of	
  
text	
  is	
  this?	
  
How	
  is	
  it	
  
organized?	
  
What	
  usually	
  
happens	
  in	
  
this	
  type	
  of	
  
text?	
  



Core	
  PracUce	
  Frame	
  
ForUfying	
  Academic	
  

Output	
  

Modeling	
  
Academic	
  
Language	
  

Making	
  
Academic	
  
Language	
  

Understandable	
  

Guiding	
  
Academic	
  
Language	
  
Learning	
  

Aligning	
  &	
  Designing	
  Academic	
  
Language	
  AcUviUes	
  



Structured	
  InteracUon:	
  QuotaUon	
  Café	
  

1.  Choose	
  key	
  quota;ons	
  from	
  the	
  	
  
text	
  and	
  put	
  them	
  on	
  strips.	
  

2.  Tell	
  students	
  the	
  ;tle	
  and	
  have	
  
them	
  read	
  their	
  own	
  quota;on.	
  	
  
(They	
  can	
  memorize	
  it,	
  too)	
  

3.  Students	
  meet	
  with	
  students	
  who	
  
have	
  different	
  quota;ons,	
  read	
  
quotes	
  to	
  each	
  other,	
  and	
  both	
  
predict	
  what	
  the	
  text	
  will	
  be	
  about.	
  
(They	
  can	
  also	
  ask	
  ques;ons.)	
  

4.  They	
  can	
  use	
  frames	
  such	
  as:	
  

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  “I	
  predict	
  that	
  the	
  text	
  will	
  be	
  about	
  
____	
  because	
  _____”	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  “Given	
  the	
  clues	
  I	
  have	
  heard	
  so	
  far,	
  
such	
  as	
  ______,	
  I	
  think	
  the	
  text	
  will	
  _____”	
  

Title:	
  The	
  Human	
  Body	
  as	
  
an	
  Ecosystem	
  



VariaUon:	
  Opinion	
  FormaUon	
  Cards	
  

1.  Choose	
  points	
  on	
  different	
  sides	
  of	
  a	
  	
  
controversial	
  issue	
  and	
  put	
  them	
  on	
  	
  
small	
  cards	
  or	
  strips.	
  

2.  Tell	
  students	
  the	
  topic	
  and	
  have	
  	
  
them	
  read	
  their	
  own	
  point.	
  	
  
(They	
  can	
  memorize	
  it,	
  too)	
  

3.  Students	
  meet	
  with	
  students	
  who	
  	
  
have	
  different	
  points	
  (different	
  colors),	
  read	
  points	
  to	
  each	
  
other,	
  and	
  both	
  state	
  their	
  current	
  opinion	
  on	
  the	
  issue.	
  .	
  
(They	
  can	
  also	
  ask	
  ques;ons	
  and	
  prompt	
  for	
  elabora;on.)	
  

4.  They	
  can	
  use	
  frames	
  such	
  as:	
  

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  “In	
  my	
  opinion,	
  ____	
  because	
  _____”	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  “Given	
  the	
  points	
  that	
  I	
  have	
  heard	
  so	
  far,	
  such	
  as	
  ______,	
  I	
  think	
  
lean	
  more	
  to	
  the	
  side	
  of	
  ____	
  because	
  ____.”	
  



Core	
  PracUce	
  Frame	
  
Fostering	
  Academic	
  

InteracUons	
  

Modeling	
  
Academic	
  
Language	
  

Making	
  
Academic	
  
Language	
  

Understandable	
  

Guiding	
  
Academic	
  
Language	
  
Learning	
  

Aligning	
  &	
  Designing	
  Academic	
  
Language	
  AcUviUes	
  



Challenging	
  an	
  Idea:	
  InfoGap-­‐NegoUaUon	
  Cards	
  	
  

1.   Teacher	
  previews	
  key	
  vocabulary	
  on	
  cards	
  &	
  goes	
  over	
  
sentence	
  starters.	
  

2.	
  	
  Students	
  read	
  and	
  try	
  to	
  memorize	
  points	
  on	
  the	
  cards.	
  
3.	
  	
  A	
  and	
  B	
  pairs	
  converse	
  (friendly	
  debate)	
  the	
  issue	
  and	
  

come	
  to	
  a	
  conclusion.	
  They	
  can	
  look	
  at	
  the	
  cards,	
  if	
  
needed.	
  

B A The	
  main	
  theme	
  of	
  To	
  Kill	
  a	
  Mockingbird	
  
was	
  “People	
  are	
  essenUally	
  good	
  at	
  
heart”:	
  

The	
  main	
  theme	
  of	
  To	
  Kill	
  a	
  
Mockingbird	
  was	
  “People	
  are	
  
essenUally	
  evil	
  at	
  heart”:	
  



x	
  

Academic	
  ConversaUon	
  Skills	
  Placemat	
  



Support with Examples - 9th ELD/ELA 



Support with Examples - 9th ELD/ELA 



Using Standards to Shape Interaction Activities 

ConversaUon	
  Prompt:	
  
As	
  you	
  listen	
  to	
  the	
  story,	
  jot	
  down	
  
notes	
  on	
  possible	
  character	
  traits.	
  
Compare	
  them	
  with	
  your	
  partner;	
  
predict	
  which	
  will	
  change	
  the	
  most;	
  
and	
  explain	
  why	
  the	
  author	
  thought	
  
such	
  changes	
  would	
  be	
  helpful.	
  

No;ce	
  any	
  
differen;a;on?	
  



SupporUng	
  &	
  Challenging	
  Ideas:	
  	
  Persuasion	
  Seesaw	
  Visual	
  

My	
  responses	
  to	
  
opposing	
  points	
  

2D-­‐seesaw	
  

3D-­‐seesaw	
  

My	
  posiUon	
  

Opposing 
position 

Reasons	
  &	
  
Evidence	
  

Reasons & 
Evidence 

J.Zwiers,	
  211	
  

Children sho
uld not 

watch televis
ion.�

hop://www.middleschooldebate.com	
  



ElaboraUng:	
  Cause-­‐Effect	
  Diagram	
  

J.Zwiers,	
  	
  



Reflective  
Inquiry 
Process 

Analyze  
Evidence 

(e.g., student work) 

Reflect  
& Plan 

Teach  
& Assess 

(Inquiry) 

How can I develop my students’ 
____________________,  

evidenced by _____________,  
by using _____________ 



Recap	
  

1.	
  

2.	
  	
  

3.	
  	
  

CONTACT	
  
jzwiers@stanford.edu	
  

jeffzwiers.com	
  
sites.google.com/site/allies2013resources/	
  



These	
  are	
  not	
  enough	
  
to develop deep and enduring academic language and 

interactions skills. 

(Why?)	
   	
  
  Output (writing, oral presentations) 
  Pair-shares 
  Group & whole class discussions 
  Sentence starters and frames 
  Visuals, active learning, hands-on activities  
  Popular assessment practices (written, MC) 
  Emphasis on vocabulary instruction 
  Waiting for higher proficiency 



Activities for developing AC skills 

PARAPHRASE:  
Interview Grids & Webs 

J.Zwiers 



ELABORATING	
  &	
  CLARIFYING:	
  	
  
Opinion	
  ConUnuum	
  

Corn	
  for	
  fuel	
   	
   	
   	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  Corn	
  for	
  food	
  
Alex 

X  
Lara 

X  
Karim 

X  

J.Zwiers	
  

Use	
  table	
  to	
  solve 	
   	
   	
  	
  	
  	
  	
  	
  	
  	
  	
  Use	
  graph	
  to	
  solve	
  
Sara 

X  
Theo 

X  
Lea 
X  


